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ABSTRACT ‘
This general review of the development and demise in
. popularlty of the "audiolingual® method of teaching second languages
- in America underscores the impact of World War II on the changing
" needs of the country's manpower resources in the field of T
international relations,.The author develops the thesis that the
urgent need for speakers of second languages during the last thre’
decades in America gave rise to the "audiolingual method® of .
instruction. . The ‘current international status of English has obviated-
Z the rationale for massive federal support and for the audiolingual
method of language instruction.. (RL) —_ -
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Introduction -

Pl

" Ties among nhations, whether commecreial or
diplomatie, have obviously been increased during
the past few years. Ties ever more binding will

iikely be seen in 1973 and in the rest of the

- geventies. Commerce, in%erhatiaﬁal—brpadpasting

programs;and nevly opened diplomatic channels have
led to great emphesis on being able to convey ideas
in otker languogess = ALl this ‘led to the neologisu,

?audio—lingual"} The Audio-lingual “ethod strives

‘at develcring listening and sp-aking skills firstq

ae the basis for‘establishing:the_reading and writing
skills, Nelson BrSGks stated that, "Language is
primarily whet is said and only secondary what is
writtsn.“z

I
From its Birth to its Growth

The “orld War Il era made many officials -
face thé startling reslity of how much tne study
of modern lanzuages hgd-beeh put agide. Hov -could
the United States establish communication with’
the allies or even the en-.emy with such-a serious

shortage of interpreters. T

.
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The government set up a kind of crash program
employing top educators and lingusts in an almost
regimentary enviorment.' aiven top priorities were
tae goals of'instilling near native accents and the
engblement of the new interpmer to understand 4
native sveaker. The linguists and experts explained
the structur_esl aided . byinatives; small clasces gr;d
endless hours of dfilling and practicing. Iﬁ order to
assure highest results, the “"cream of the crop® of
ihé arncd forces had been_ﬁicked té participate in'
the progrem. All the. new tecriques and.resvarch that
vas put to use appeared fc be producing remarkable

results i.e., the men mastered é%e language in

"an approximatbly a 36 wuek program.

When the var ended many teachcrs: end educators

became intcrested in the audio~lingual developmnts.

T%aching materials for high school and college levels

were being mass produced for the commonly taught

- languaﬁes.3 Teaching aids such as tape recordings

and language labs were developed at this -time.
Although they were found useful in employing the
nev methods, Audio-visual is mot Audio-lingual.




' o clearify matters, Robert Lado defines and explains: : )

" pdio-linguel az{d: mudio-visual are different
‘ terms. Audio-lingusl reférs to lictening aﬁd
¢ ‘ speaxing, the tvo.centralvékills in learning
‘a language, while Audio-visual refers omly to

A, e

one of tnese skills, the more passive one of

=}
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. listening."

P

Befcré tue var, language teachers of the old
tradition guarantecd nofhiﬁéﬁta tieir students.
Languagé'learding was not encoureged as éomething

' .pleasura'ble. Stm;:tﬁral fiffiéu;ties coupled with

the burdensome exceniions and vocsbulary were stressed.
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_ The studenﬁ wes led to believe that the road to proverly

'1earning & language entailed an exc;utiafing process,

7

that would-lead Whym"perhaps™ to enougi knoaledge to

acquire the skill of reading and an "enjoyment of the
R |

language.
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During t:ae war years and after, te7chers began
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formulating attitudes toward the new method. They
believed that by using the Audio-lingual .iethod( a

.
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process of child-like learning) with its repetitions,
imitations, plenty bfv%imer*gndLEEEVE‘ﬁII—“Qﬁééiii"”“"ﬂ_mm_
- "mysterious tecnigues of gféat uagical aura"that were
‘;_nevér explicitly stated, one could surprisingly enough
achieve native fluency in a short span.. "pachers. became. .
bombarded with the new method and {%Q 1iné:;§tic research
and they needed to apply all this to preparing teaching aids

end tecniqﬂe. ‘William Mou/ton compiled "slogans" to aid in

b

this very problem: He lists thed as follows:

1) Languége is speech, ﬁot writing.

2) A langusge is a set of. habi ts.

3) Teach the 1gﬁguage not about the language.

4) A language is what its native speaker says not

what someone thinks they ought to sey.

5) Languages are different.

:We. ask ourselves, Why did the treditionalists
not.stress the arel part bf‘the'language? The new
breed believed thét tne prcblemézgeaching oral skills
could be eresed because oral skills are now more

. important and desirable. Perhaps the oral approach
vas nver considered toe much, reason being, the classes

were fairly largésand there would not be enough time.




“hat skill could be accomplished if each student

'spoke for two minutes or less in an hour class;

Besides many believed the teachers could not aﬁeak

that well, especiaily when it came to zccents, phonetics
end intonstion apd why bother, the student vas riever
going to have Yhe bpportunitj for language outside of

school. &

mhe new breed opptomists had the enswers: make
the class\siée smaller, tncrease.ciaés hours, use lay .
peovle as drill masters and natives as ‘infornents'.
Kative speekers nandled the problem of accents, in-
tonation and phonetics. They acted as judge and ald.
He might not necessarily be competent in teacring his
own language, but he certainly could comme;t on the
spoken aspézt. meacher and aid were to pe aided by

recorés, movies, tapes and.other audio-visual devices.

The Audio-lingual Method strives to teach tne
skills in the order of 11stening, speaking) readlnb
d writing with emphaais on speakins in eerly years
and literature in Iuter-years. Idstening and speakiug,
even at advance levels, remain key ‘and are given first

consideration.
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At the initial Jeyel of instruction, the
learning cosists mostly of dialogues with ex-.
pressions commen to everyday language. The

dialogues are learned by rote-memorizaticn -and

imitetion, Vhen the students.are completely -
_fomiliar with the diélogee;;thej are introduced

to pattern drills base&‘uﬁ grammatical structures
incorporated in previous dislogues. -Drills ere
brééticed by chorel aﬁd‘individual response. The
stédent is orientﬁted in ﬁ?e‘langpége wf%hcut texts
or/printed matter and is gradually introduced to -
the printed nmattes.When the student commences to
w}ite it is mostly ;ni%ative of dielogues or,a‘
composition made up of familiar vocabulcry and
structures. Latter he mighé pe allowed to vrite
varietions of drill pattérngs‘ '

i
t
. . . -
Gusteve liathieu in coémenting on the implications

of the oral'approach,saysf%ﬁat: _
"Once we acknovledge that language is skill

which can be mastered by mectice, we have

Z
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~rates at vhich learners will progress.

also disposed of fhe 0ld wives taic that

only the gified can learn and should be "y

alloved to learn a foreign language. To N

be sure there will alwhys'be different
wil o

E
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Its Death and the Here After

By 1965, the Audio -lingual iethod had

———

-gaine& a significant,fallowing_but woen the’

sixties decade closed so did andio-lingQal

enthusiasnm; By'thén téé nethod had béen around
long enough fer srutiny and serios detate and
although meny rellied in iﬁs cause, thiré_were_
now.thbse vho.ﬁo longer consiéergd‘the principles
and ideas that founded the method to be valid.

~ The vioneer languagé educators of today haveé

8
come up with new conclusions and theories. ?hey

seem to think that: ' ' . ~
’ %

1) Although & person can be aware of structure, it

i

‘does not necessarily follow that a‘student of lang.sge
vill mester the second lahguege in e cuick and secure

menner.

2) Vocabulary eppears tﬁ be more inmportant for

—————

pfompt and up and coming communication than structure.
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Vocabulary is controlled in patiern drills .
because stiructure rules by analogy took first-

preference.

%) .There -are meny common or simi;arlfeatgres to
both the firg§‘and secand Ianguages.f An exaumple
is thaf?ﬁany vords can be directly trahalatéd into
quite a.feirlénguéges. ‘The vo;ds "bar?and" table" ' ) s
. are two such w&rds.) We are led to conclude-that:

k=

Y YWRREY Y 2y, 2T ST Y T .

'4) Straight forwerd pemarization cf\dlalogues ap=

.pears to be unrewarding. - : -~

5) Communication is most important. The fact that

en idea is being conveyed is much more inportant

5

. than the mistakes‘in~grammer or structure.

6) A complete restriction of the native or primary

* RN B I DT F - T RN TR SRR
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C ' lenguage 18 foolherdys Students do translsate items
into ‘tne native languege whether we wish to.bei{éve
o it or not, Although the role of the native langusge
%ﬁ | is still no£ &gfined, yhatléeems apparent how ever

' " ie that:? o . |
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a) Language is acquired tn}ough the senses.

b) Bilingualism is not a reaslistic goal for

= , educators, ' -

¢) The learning process can be helped by using

the native languege.

We have seen that out of critical need for lan-
guage study came the Audio-lingual Nethod. The Method
was considerably sensationalized by tae media, perhsps

too much. The Method took nearly two decades to cool

L)

of. When ti}e war ended it also should have ended be-
caurs ité primarylfunction wvas completed. It obviously
didn't end asltihough it gained quick enthugiasm, this
~“quicknesa" was present at its death. The scventies
were born and the ketnod»died . almost as

quickly as the new decade was ushered in.

Let me conclude with the theme of liario Pei's

speech to a graduating class in 1972, He stated that:

"An internat.onsl language'is rapidly ceasing
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to be a luxury that cen be put off into

the future; it is becoming an immediate

necessity." 10 .

.
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Footnotes

Introduction

1 Nelson Brooks of Yale coined the word audio=lingual
to describe the nevw meshod. Tﬁere were farioue other
terms used to deseribe 1t, i.e.,, oral-sural, sural-oral,

‘sudio-oral, direct, functional and naturals

. 2 SYee Nelson Brooks, languase and language Leasuing-
Theory end “Practice (New York, 1960) p 20.

2

PART I

3- The commonly taught languages were Spanish, French

and Jerman,

4 See Robert Lado, Language Teechings A Scientific
Approach (New York,1964) .
|

5 Iinguistics end Language Teaching in the United
$tates 1940-1960," in C., Mchmamn, A. Sommerfelt, and
VJ. Whatmough; edg,, Trends in Burovnesn and Americen

Iinguistics, 1930-1960 (Utrecht: Spectrum.Publisners,
1961), pp. 86-89, :




O D

e R

6 An average class on the whole consisted of 30-40

students.

7. See Gustave Mathieu, “EXCeptional‘Children." ERIC
(January 1961): Volume 27. No.5.

‘r

" PART II-

8 See Philip D, Smith, "Toward a Practical Theory .
of Secondary Language Instwction." ¥RIC

e

(November 13.1971). ’

1

'y Ibid.

it

10 See Merio Pei, "Need for International Lﬁnguage
for All." Intellect (October,1972) p.10.
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